For further information, please contact:
Michelle Kooiker
Gifted Education Coordinator
500 Main Street
Eau Claire, WI 54701
715-852-3110

Gifted Education
Handbook

If you would like language assistance to
interpret these materials, please call
your child's school, or 715-852-3555.
Yog koj xav tau tsab ntawv nov txhais ua lus
Hmoob, thov hu xov tooj rau koj tus menyuam
lub tsev kawm ntawv/715-852-3555.
Si Ud. le gustaría ayuda para interpretar el idioma de estos materiales, por favor llame Ud. a
la escuela de su hijo o hija, o 715-852-3555.
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Failure to help the gifted child is a societal tragedy, the
extent of which is difficult to measure but which is surely
great. How can we measure the sonata unwritten, the
curative drug undiscovered, the absence of political
insight? They are the difference between what we are
and what we could be as a society.
Dr. James J. Gallagher
(Dr. Gallagher is an authority on child development whose work expanded
educational opportunities for disabled and gifted children nationwide)

The natural trajectory of giftedness in childhood is not a
six-figure salary, perfect happiness, and a guaranteed
place in Who's Who. It is the deepening of the personality, the strengthening of one's value system, the creation
of greater and greater challenges for oneself, and the
development of broader avenues for expressing compassion.
Counseling the Gifted and Talented, Dr. Linda K. Silverman
1993

Non-Discrimination Policy
The ECASD does not discriminate on the basis of sex;
race; religion; color; national origin; ancestry; immigration
status; creed; pregnancy; marital or parental status; physical, mental, emotional or learning disability; or sexual orientation; gender identity or gender expression.
2
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Gifted Education
Contacts

To inspire and prepare our students to live creative,
fulfilling and responsible lives.

District Coordinator
Central Office

Eau Claire Area School District
Mission Statement

715-852-3110

Eau Claire Area School District
Vision Statement
For the name of the gifted resource teacher at your home school,
call the school using this directory.
Sam Davey

715-852-3200 Flynn

71-852-3300

Lakeshore

715-852-3400 Locust Lane

715-852-3700

Longfellow

715-852-3800 Manz

715-852-3900

Meadowview

715-852-4000 Montessori

715-852-6950

Northwoods

715-852-4100 Putnam Heights 715-852-4200

Robbins

715-852-4600 Roosevelt

Sherman

715-852-4800

DeLong Middle School

715-852-4900

Northstar Middle School 715-852-5100
South Middle School

715-852-5200

North High School

715-852-3110

Memorial High School

715-852-3110

715-852-4700

We challenge minds, build relationships, and nurture individual growth to prepare all students for
post-secondary success.

Gifted Education Mission Statement
We collaboratively provide resources and
leadership for the instruction of gifted, talented, and
high ability students.

Gifted Education Vision Statement
We work in partnership with staff and families to
challenge minds, build relationships and nurture
individual growth to prepare gifted, talented, and
high ability students for post-secondary success.
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http://www.gifteddevelopment.com/index.htm
Hoagies Gifted Education:
http://www.hoagiesgifted.org/
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http://cty.jhu.edu/
National Association for Gifted Children:
http://www.nagc.org/
Stanford University – Education Program for Gifted Youth:
http://epgy.stanford.edu/
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Gifted & Talented Educational
Programming Policy 416

The Eau Claire Area School District strives to
offer each student learning experiences
appropriate to his/her individual educational
needs, interests, and capabilities. The ECASD
shall provide a continuum of services to high
achieving students including, but not limited to,
those identified as gifted and talented based
on the guidelines set forth in the Wisconsin
Guidelines for Gifted and Talented, and shall
include students who demonstrate high
performance capability in intellectual, creative,
artistic, leadership or specific academic areas.

Gifted Education Overview
The Gifted Education Process for the Eau Claire Area School
District is consistent across the district and across grade levels pre-K through 12. The District process in identifying gifted,
talented,& high ability students starts with a team of educational specialists, which includes the family. The team will review the available benchmarks, curricular and observational
data. Then the team will use the preponderance of data and
relevant information to determine appropriate educational
supports to meet the needs of each student according to his/
her abilities.

5

State Standard (t)

Each school board shall provide access to an appropriate
program for pupils identified as gifted and talented in each
of the following categories:
Intellectual Ability

Specific Academic Ability
Creative Ability
Artistic Ability
Leadership Ability
Multiple criteria for the identification of gifted and talented
pupils shall be used. A pupil may be identified as gifted and
talented in one or more of the categories.
The school board shall provide access, without charge for
tuition, to appropriate, systematic and continuous K-12 programs that expand the development of pupils identified as
gifted or talented as required by state statute. The school
board shall provide an opportunity for parental participation
in the planning of the proposed program.

Creativity
Definition of Creativity:
Willingness to:
• Be born everyday
• Work hard and put in extra time
• Turn out quality product in a certain domain
Includes components of:
Characteristic
• Non-conforming
• Accepts lack of closure
• Persistent
• Risk taker
Novelty
• Divergent product
• Initiation and manipulation of ideas
• Transcends tradition
Outcome
• Solves problems
• Fashions outcomes through adaptation,
improvement, and/or modification
• Initiates products that ultimately become accepted
in a particular cultural setting
• Communicates outcomes
Identification: Creativity Checklist guides identification through
the following:
School counselor and school psychologists
Teachers, counselors, and gifted education resource teachers
Resource teachers use the list as a starting point to continue
collaboration with school counselors and teachers
Art, drama, forensics and other activity coaches
Administration
Parents
Programming: Students are encouraged to continue to develop
their creativity skills through differentiated lessons and activities
to encourage growth in all areas of the checklist within the
classroom, at home, and in the community.

6
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Leadership
Definition of Leader: A leader is a motivating, spark-filled collaborator who challenges assumptions and takes risks all for the greater good. Spark is a passion fused with sincere curiosity. This provides the energy to drive decisions and requires at least the perception of 2-3 supportive adults to fuel the spark.
Identification: Leadership Checklist guides identification through
the following:
• School counselor and school psychologists
• Teachers, counselors, and gifted education resource teachers
• Resource teachers use the list to continue collaboration with
school counselors and teachers
• Grade 7 social studies teach leadership lessons
• Coaches
• Administration
Programming: Students are encouraged to continue their leadership role in the service learning projects, participate in leadership
roles through National Honor Society, Student Council, and community activities.

Definitions
Gifted and Talented: Students enrolled in public schools who
give evidence of high performance capability in intellectual,
specific academic area, creativity, the arts, or leadership. The
terms gifted and talented are used interchangeably to refer to
students who require differentiated educational plans and/or
services beyond those provided by the regular school program.
Intellectual: Students who show early and rapid development
of language ability, large vocabulary, strong powers of
reasoning, analysis or syntheses, and advanced ability in
critical thinking and problem solving. Intellectually gifted
students often have a high IQ, demonstrate high achievement,
and are capable of being very good at almost anything they
choose to do.
Specific Academic: Students who show early and rapid
development of interest and ability in one or more of the
specific academic areas of language arts, science, social
studies, or math.
Creative: Students who exhibit creativity in oral, written, and
nonverbal expression because they tend to produce many
original ideas. They are flexible and elaborate in their thinking,
tend to resist one-answer solutions, and possess strong
visualization and imagination abilities.
Artistic: Students who have demonstrated their ability or who
show high potential in the visual and performing arts, including
art, music and drama.
Leadership: Students who demonstrate high levels of ability to
mobilize capacities of a group to solve its problems,
accomplish its goals, and/or meet its needs.
Wisconsin Department of Public Instruction
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Response to Intervention (RtI)
& Gifted Education
Originally created as an early identification system for struggling students, Response to Intervention (RtI) supports the academic and behavioral success of all students, including those whose needs go beyond the core curriculum. The Wisconsin Department of Public Instruction (DPI) has expanded upon the special education application
of RtI to include gifted students. Teams of educators and parents collaborate using student assessment data to plan and monitor academic and behavioral instruction and intervention. (Rollins, Mursky, Coltrane, Johnsen, 2009)
All students must have access to universal curriculum. Universal curriculum, also called “core curriculum,” is provided by the classroom
teacher as adopted by the school district and aligned to Common
Core State Standards.
Interventions within the RtI system may include Tier 1, Tier 2, and/or
Tier 3. Results of interventions are determined by pre– and postassessments as well as teacher/student/parent collaboration.

Visual & Performing Arts
Music
Definition: A gifted and talented music student continually goes
above and beyond the grade level curriculum, demonstrates high
potential with minimal instruction, and has an innate musical ability that coincides with interest and motivation.
Identification: Monitoring begins in third grade. Teachers complete
a master list of students to review for identification in late 4 th grade
or early 5th grade and continue at any time during the student’s
school years as evidence arises and may be completed by any staff
member.
Programming: May include but not limited to differentiation within
classrooms, district music events, community connections to music
opportunities and programs. Middle and high schools include: appropriate band placements, competitions, and other performing
events, and community connections to music opportunities and
workshops.

Tier 1 Interventions are lessons and activities provided by the classroom teacher within the classroom setting using universal curriculum
resources and materials. This is considered the universal curriculum.
Tier 2 Interventions are lessons and activities for students who need
more and/or different experiences in order to reach the assessed
level.
Tier 3 Interventions are lessons and activities for students who need
more and/or different experiences for a longer period of time.
Social/Emotional Response to Intervention
Positive Behavioral Interventions & Support (PBIS):
Support systems may include, but are not limited to: students, parents, teachers, administration, counselors, school psychologists, gifted education resource teachers, special education resources teachers, and community. The team works together to provide social, emotional, and/or behavioral interventions based on student need.

Drama
Definition: A gifted and talented drama student consistently
demonstrates high potential with minimal instruction, and has an
innate dramatic ability that coincides with interest and motivation.
Students may exhibit some or all of the following characteristics:
focus, imagination, body awareness, presence, character, voice,
movement, and/or overall performance.
Identification: The process begins in 4th grade when students participate in two whole-class drama lessons covering the characteristics listed in the definition above. The process for identification
may occur at any time during the student’s school years as evidence arises and may be completed by any staff member.

MLSS:
RtI uses a multi-level system of support to identify and respond to
student needs. Implementation of a Multi-Level System of Support
(MLSS) includes meaningful family involvement, data-based decision
making, and effective leadership.

Programming: May include but not limited to drama experiences at
elementary, middle, and high school as well as community opportunities. Students are encouraged to try out for dramatic experiences
offered at each of these venues.
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Visual & Performing Arts

Gifted Education Programming
Options within MLSS Framework

Art
Definition:
The Gifted Art Student innately exhibits:
Aesthetic sense/perception
A passion and dedication to art
An emotional connection to art
A sense of design

Examples of programming options may include, but are not limited to:

The Gifted Art Student innately demonstrates:
Creative problem solving
Technical skills

Tier 2: Services for Some Students
Differentiation of high quality curriculum leads to extensions, in-depth
study, extended group projects, special interest groups, etc. Students
engage in activities utilizing problem solving, higher level thinking
skills, and advanced topics.

The Gifted Art Student innately produces:
Expressive products
High quality products
Identification: The process begins in third grade. Teachers will complete a master list of students who have exhibited evidence in the
above definition areas. Students will begin to be identified by the
end of 4th grade and into 5th grade. Teachers may use a checklist
or portfolio for evidence. The process for identification may occur at
any time during the student’s school years as evidence arises and
may be completed by any staff member.
Programming: May include but not limited to art exhibitions, competitions, Visioneer’s Art, and community events and workshops.
Students are encouraged to participate in the venues.
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Tier 1: Services for All Students
High quality curriculum with differentiation, creative and critical thinking focusing on expanding and enhancing the learning opportunities
of the regular classroom, for all students. These options are provided
by the classroom teacher.

Tier 3: Services for Few Students
Specialized services, curriculum compacting, enrichment classes,
early admission, grade acceleration, subject acceleration, dual enrollment, etc.. This level of services is available to students whose academic needs are significantly different from their peers and their
needs are not met by Tier 1 or Tier 2.

“Individuals who need intensive support for growth” can be on either
end or even at both ends of this diagram below.
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Identification & Programming

Nomination & Collaboration

Overall Model
• Response to Intervention (RtI) framework focuses on problem
solving to meet the student needs academically and socially/
emotionally at the appropriate time with the appropriate intervention.
• Identification and programming is flexible with student needs
and consistent across the district.

Nomination
Students, parents, teachers, and administration may nominate a
student for review of services within the RtI Framework to determine specific programming needs either academically or behaviorally. Collaboration of the Gifted Education Team will determine
specific programming and objectives.

Monitoring Student Progress
• Continuous data collection for academic and social/emotional
needs
• Out of grade level assessments to measure advanced student
growth
Identifying Gifted Students from Diverse Populations
• Student assessment data comes from multiple sources and
includes multiple assessment methods
• Experiences provided in talent development and enriching
background knowledge to gain accurate assessment data
Curriculum and Instructional Practices
• Differentiation resources and training are provided to classroom teachers at the Tier 1 level of intervention for use in the
general education classrooms through collaboration with staff
as needed
• Data collection provides evidence for Tier 2 interventions or
Tier 3 subject or grade accelerations
• Students with Tier 3 interventions receive Differentiated Educational Plans that are updated yearly and included in student
cumulative files
Exit Procedures
• Discussion with relevant stakeholders to share performance
and intervention options
• Classroom teachers
• Students & Parents
• Time of intervention no less than one grading period to determine success with supports
• Second discussion to determine intervention effectiveness
and placement options
• Differentiated Educational Plan updated as needed
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Collaboration
• A Gifted Advisory Committee reviews programming and updated research information providing input into the identification
and programming of gifted and talented students
• Parents collaborate with Gifted Education staff, teachers, and
administration using evidence to best serve academic and
social/emotional needs of their children
• District cadre and committee members include the following in
RtI framework “What do we do with students who already
know it?” when doing program reviews, curriculum development, and material and resource selections
• Programming includes, but is not limited to: in class extensions, small group interventions, problem solving and critical
thinking, acceleration, cluster grouping, and flexible grouping
• Gifted Education Team within RtI Framework includes, but is
not limited to:
• Parents
• Students
• Administration
• Classroom teachers
• Gifted education resource teachers
• Counselors
• School psychologists
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